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In the course of the work experience involving children affected by sensorial disability, the staff of the Robert Hollman Centre of Padua have had an ample opportunity to reflect upon the nature and implications of what is generally termed as “visual rehabilitation”. 

To this date, in fact, it is still remains a firmly held conviction that the first years of a visually disabled child would require an individual rehabilitative approach in which a trust based relationship can be established with the kid, and that such an “alliance”, in turn, would then help the child to get into contact with the surrounding world of people, things and situations.

It is also a generally known fact, however, that during the growth process a situation characterised by the “development of the child’s individual needs” begins to show up, and that such a phenomenon is particularly marked within the period in which the child ventures into the school world. It is, in fact, among individuals of the same age group that the child begins to get the feeling of being somehow “different from the others”. At this stage, the child’s need of being able to count on personal attributes, and of feeling that such potential is adequately recognised and incorporated into his or her identity, becomes an extremely important factor.

In trying to respond to this need, our project of “a creative laboratory for children affected by sensorial disability” aims at making available an environment in which the child would be able to experience the joy of doing or producing something, basing himself/herself on his or her own personal ability. Such a context of rehabilitation therefore presents itself as an environment that upholds the personality and uniqueness of the single child, which is provided for within the framework of a common work project, and precisely through the interaction and confrontation between the child and the other (“different”) children. 

On this basis, our work group is planned so as to include the direct participation of two members of staff:

· a therapist specialised in the rehabilitation of sensorial functioning, and whose role consists in stimulating the child to manifest expressive-creative capacity as well as imaginative initiative. The therapist does this principally by way of supporting the child and, if necessary, by suggesting solutions whenever the child experiences moments of difficulty owing to visual insufficiency;

· a psychologist specialised in situations that have to do with infant low vision, and whose role consists in the mediation of group dynamics. The psychologist carries out this function by carefully monitoring the emergence of disability inherent themes within the proposed experience. In fact, it is largely predictable that such themes would be stirred up by the mutual confrontation between the children and by the impact with their own personal limits.

GROUP OF THE YOUNGSTERS (N° 1)
COMPOSITION OF THE WORK GROUP

This group caters for four male children who have been able to attend group rehabilitative activities with a frequency of one session every fortnight:

 A.N. is six years old, and affected by iris coloboma and retinal-choroidal coloboma. The corrected visual acuity is equal to 2/10 in OS, and to 1/30 in OD. The visual field is reduced, but well compensated for by the child through the postural adaptation of the head. The child is attending the first year of primary school without the help of supporting personnel. He doesn’t  make use of any optical aids either. He would have had to use corrective eye glasses for short-sightedness in long distance activities, and magnifying eye glasses in short distance activities; the fact is that he has never accepted using any of the optical aids proposed to him in order to facilitate his visual tasks. The child was taken in by our Centre  for a rehabilitative project in sensorial functioning since he was six months old.

 G.C. is eight years old, and affected by  cone dystrophy in stationary form. The corrected binocular visual acuity is equal to 1/10. The field of vision is reduced, but able to benefit from postural remedy. According to the syndrome picture, the child suffers from dischromatopsy but not from photophobia. He is now attending the third year of primary school, having to count on the help of supporting personnel for some hours. Besides, he is coached at home by a language assistant and has been able to learn the Braille system. The aids made available for the use of the child are: a pair of correction eye glasses due to a slight myopic defect, a CCTV magnifier, a computer fitted with magnifying software, a portable magnifying glass, and a magnifying ruler; while in the meantime, the acquisition of a focus monocular telescope device is under way. The child was taken in by our Centre for a rehabilitative project in sensorial functioning since he was four years old.  

 S.C. is eight years old, and affected by cone dystrophy in stationary form. The corrected binocular visual acuity is equal to 1/20. The visual field is notably reduced and the child shows evident signs of photophobia and dischromatopsy. He is now attending the third year of primary school, backed by supporting personnel for some hours. Besides, at home he receives coaching from a language assistant and has been able to learn the Braille system. The aids made available for the use of the child are: a number of correction eye glasses of different light filter degrees for photophobia, a CCTV magnifier, a low vision adapted computer, a long distance monocle styled telescope. The child was taken in by our Centre for a rehabilitative project in sensorial functioning since he was four years old.

 N.F. is eight years old, and affected by cone dystrophy in stationary form. The corrected binocular visual acuity is equal to 1/10. The visual field is reduced and the child shows  very evident signs of both photophobia and dischromatopsy. He too is now attending the third year of primary school with the help of supporting personnel for some hours. At home, he receives coaching from a language assistant and has been able to learn the Braille system. He uses corrective eye glasses with a light filter for photophobia, and a CCTV magnifier. The child was taken in by our Centre for a rehabilitative project in sensorial functioning since he was four years old.

THE WORK PROJECT

The work planned in this project has been the realisation of a “Children’s Journal”. This was done, at organisation level, through a precise allocation of the respective roles and duties to be fulfilled. Besides the normal management of stationery, however, during this activity a training course in the use of the various technical instruments (photocopying machine, camera, cassette recorder for interviews, etc.) as well as various exercises with optical aids (eye glasses, magnifying glasses,  CCTV magnifier, low vision adapted software, focus monocular telescopes, etc.) were also introduced. Attached is a copy of the work carried out

AIMS AND OBJECTIVES

PSYCHOLOGICAL AREA

As far as the authentically psychological aspects are concerned, the following aims were prospected in the group:

1. investigating upon the mental representation that each child has of himself and of the other as a result of being “a child affected by visual deficit”, and the incidence that such a representation would have on group dynamics;

2. investigating upon the group dynamics that arise, paying particular attention to the different levels of interaction between the children, the possible presence of conflicts, empathic comprehension, attitudes of mutual assistance, of support, of rejection, etc.;

3. investigating upon the way in which the group would provide itself with a structure, how it would evolve in time, and of course upon the factors of socialisation.

REHABILITATION AREA

From the rehabilitative point of view, the principal general objective has been that of being able to get the children together in a situation of reciprocal confrontation, in the search for personal and collective strategies that could help them to face up to the limits represented by their respective visual pathologies. 

Furthermore, the activity was also planned for the following purposes:

· to support the evolution of the child’s functional situation at the perceptive-graphic level;

· to help the child to develop operative strategies in task analysis and resolution (ie. problem solving strategies);

to improve the children’s knowledge of technical tools, and of the optical aids in particular, while also trying  to identify the personal choice of the single child regarding the latter.

METHODS AND INSTRUMENTS

PSYCHOLOGICAL AREA

 On-the-spot assessment of the group dynamics applied during each session (with their relative transcriptions);

 video recording  of two group sessions (initial and final phases), with relative codification according to the prossemic index;

 administration of Moreno’s Sociogramme (1953) to each child at the beginning and at the end of each year. This instrument is represented by a sociometric test that aims at revealing how a group is structured. The test consists in questioning each child, in relation to the other members of the group:

·   “With who do you prefer to play/work?”
·   “With who would you not like to play/work?”

·   “Why?”

In this way, the following set of results can be achieved for every child:

·   By whom the child is chosen.

·   By whom the child is rejected.

·   Who the child chooses.

·   Who the child rejects.

Through this procedure, a relatively clear picturregarding the structure of the group, accompanie by a graphic representation, can be obtained;

 furthermore, every child is also asked to depict the group (during the initial and final phases), so as to identify the image that each child has regarding the group, and how this could be modified in time.
REHABILITATION AREA

In order to be able to verify the results of the work done, the children were subjected to two tests, one at the beginning and the other at the end of the activity:

· a graphic-perceptive capacity evaluation test (TVP: visual perception and visual-motor integration test);

· a test aimed at evaluating the capacity of operational procedure, carried out through the perceptive analysis of a given composition of elements, successively to be realised on a three dimension basis (the Test of the Cubes of Kosh).

Besides this, a form containing information with regard to the personal aids of each child was filled in. This  was done with the intention of being able to verify whether or not such tools would be used during the course of the activity, as well as to checking the child’s level of autonomy when using them, and the children’s spontaneity in choosing to use them.

CONCLUSION

PSYCHOLOGICAL AREA

GROUP DYNAMICS

The group has been an important meeting/clashing point and confrontation context for these children. At school or among friends, in fact, they unfortunately very often find themselves the only ones “who can see very little” in groups of visually sane children. But while they are here, at least for once they do not feel “different” in the group, but, contrarily, members of a group made homogeneous by a common obstacle.

On- the- spot observation of  group dynamics

From an on-the-spot observation of group dynamics, effected during each session, the following significant elements have emerged.

Firstly, it is important to consider that it was right here, at least in the beginning, that there was no room for mutual understanding and for the acceptance of the sight problem by which the other person is affected. In fact there was mockery as well as a very severe and direct attack towards the impediment of the other: “blind you are!”, “you really must be unable to see!”. It was as if the single child would blame and condemn the other for his own visual deficit.

The need/necessity to differentiate oneself from the other was by then current and evident. The other child was portrayed as one who could not get to do things due to his poor eye sight, and such a child was generically referred to as “the blind kid”; where the term “blind” was naturally intended to be offensive and to convey the biting effect of a terrible insult. From the observation transcriptions, it has been possible to elaborate the hypothesis that this kind of attitude could have, in a certain sense, been necessary and functional to the conservation of self image. Such an image of self should then correspond to that of the child who, despite being affected by sight problems, manages to do a lot of things well, or even more, at times better than the others.

Gradually these children, who during their first round of encounters found themselves “subjected” to the duty of having to work together in order to carry through a common project, learnt to behave as a “group”. In the group, the children could then begin to express their hardships, to talk about their visual pathologies, and even to reconsider the position of those that “blind are” or “really must be unable to see”. In this way every child, according to his own personal method, began to see the necessity of having to bear up with that sadness and pain owed to the fact of suffering from low vision.

With time, it then became possible to create that space in which the other, from simply being an “object” identifiable as the “living” representation of one’s personal problem and therefore liable to being attacked, was slowly transformed into a child “who has a sight problem like me”. It has therefore been possible to accept the difficulty of the other by recognising and accepting a little bit more even one’s own. The room to say “wait, I will lend you a hand” has certainly become a little bit larger; and to such an extent that it has sometimes even been possible to say “I need help”.

Finally, the observation procedure made it possible to carry out a step-by-step follow up of the group’s evolution. Such evolution is further testified to by the video recordings, by Moreno’s Sociogramme, and by the group’s drawings.

Video recordings of two group sessions (initial phase-final phase)

These two video recordings have been analysed following two specific indexes that consider the interest shown by each child towards the others. We were able to identify, with reference to the prossemic index, the spatial movements of every single child in terms of reciprocal gestures of approach and dismissal. Subsequently, we then moved on to record the behavioural modes used by the children in approaching one another.

From the analysis of the first video recording, the struggle for leadership between the two eldest children could be clearly seen. In this video recording, these two children, in fact, keep away from each other at a good distance, and adopt a kind of “didactic” attitude towards one another whenever they are forced to get into contact. The children, in other words, mutually tend to invade each other’s space with requests, precise indications and directives. Such a reciprocal attitude creates a lot of tension between the two, and consequently in the group as well. Besides this, both of them tend to adopt the very same attitude even towards the smallest child of the group, who then can do nothing but try to adapt himself by imitating and following them nearly everywhere.

From the analysis of the second video recording, it was possible to realise how the group had structured itself in time; also following the introduction of a fourth child in a subsequent phase. In fact, in this recording the two eldest children mutually show an increased interest in seeking closer ties between them, and adopt a more collaborative attitude towards one another. Furthermore, these children now tend to reduce their kind of didactic attitude towards the smallest child of the group, with regard to whom they instead appear to be protective. On the other hand, the smallest child now seems to reduce his tendency of imitating the elder children, and acquires an increased autonomy within the group, creating his own space, even physically. The fourth child instead remains isolated in the group and adopts a very provocative attitude towards the other children, who in turn respond to him in a very stern way by teaming up against him. 

Moreno’s Sociogramme and group drawings

Both Moreno’s Sociogramme and drawings of the group (initial and final phases) demonstrate what had already emerged through observation and in the video recordings. The group has developed a structure and transformed itself in time through the introduction of the fourth child, the struggle for leadership, strategic alliances, and the search for a personal position and an individual role promoted by its participants. The fourth child has voluntarily assumed the role of “trouble maker” in the group, and has been identified by the group as such. The Sociogrammes and group drawings of the final phase clearly portray how this child has been isolated by his companions, and how the fact of his having assumed the position of “trouble maker” has led to the building of stronger ties between the other children. It would however seem that this child could have discovered in his being “that nuisance of a kid” the role that belongs to him in the group.

All these tools put together have allowed us to get a clear enough picture of the group dynamics of this group, as well as of its evolution. Ultimately, we believe that such evolution would be better summarised by the children’s response, at the end of this year that we have spent together, regarding the question, “who are we?”; and this was their answer, “we are a group of children with poor eye sight who are learning to cohabit with their hardship”.

REHABILITATION AREA

In the control phase of the planned rehabilitative project, it was observed that the children, at the group dimension, had opted towards manifesting elements of potential concerning which they felt sure enough. In a similar way, they had also accepted getting themselves involved in tasks that were new to them, and were able to appreciate the help provided by the others. This then became an important stimulus in trying to use even very exacting tools such as the low vision adapted computer.

What appears to be clear, however, is the fact that none of the children has as yet chosen their specific aid instrument with regard to the reading and writing task, while on the other hand all of them seem to be orientated towards using the computer system, which is more appreciated compared to the other instruments such as the CCTV magnifier. 

As regards the use of aids for the purpose of environmental exploration, the children, even if attracted by the variety of instruments, de facto exclude this from their experience. They don’t seem to be motivated, as for now, towards the use of facilities in facing the impact with the external environment. This of course excludes the use of eye glasses for photophobia, in this case absolutely necessary in confronting the problem.

The children have shown an improvement in their capacity to elaborate the necessary strategies for facing the various phases of realisation of the project. By so doing they have been able to mature a good level of independence and procedural autonomy.

GROUP OF JUNIORS (N° 2)

COMPOSITION OF THE WORK GROUP

This group caters for four children, a little boy and three little girls. All the children have provided for by means of one rehabilitative session per week (alternately one session on individual basis, and one in the context of the creative laboratory group):

 E.D. (the little boy) is six years old, and affected by the Charge Syndrome. The visual acuity, measured only in OS (OD off), is equal to 1/18 with the correction for aphakia (this eye has also already been operated for glaucoma). The visual field is notably reduced in its left half, a sight deficit that the child can hardly compensate. The child has been frequenting the Robert Hollman Centre since September 1999 as a preparatory phase for his future insertion in a primary school in September this year. He is now learning the access prerequisites to the reading and writing code both in black and in Braille. He makes use of correction eye glasses for aphakia in OS, the light-box, the CCTV magnifier, and some adapted pre-school didactic software.

 C.P. is six years old, and affected by a multi-operated congenital bilateral glaucoma. The binocular visual acuity is equal to 1/70. The visual field is notably reduced (almost tubular). The little girl is now attending the first year of primary school, permanently backed by supporting personnel and a language assistant during the school hours. The reading and writing code adopted for her is the Braille. She makes use of the CCTV magnifier and some adapted pre-school didactic software. The little girl has been taken care of by our Centre through the rehabilitative project since she was five months old.

 I.C. is six years old, and affected by a multi-operated congenital bilateral glaucoma. The binocular   visual acuity is equal to 1/70. The visual field is notably reduced (almost tubular). The little girl is now attending the first year of primary school, and is permanently backed by supporting personnel and a language assistant during the school hours. The reading and writing code adopted for her is the Braille. She makes use of the CCTV magnifier and some adapted pre-school didactic software. The little girl was admitted to our Centre for a rehabilitative project in sensorial functioning since she was five years old.

 D.C. is five years old, and affected by congenital bilateral optical atrophy. The corrected binocular visual acuity is equal to 1/70. The visual field is reduced in the whole of its right half (the little girl compensates for this through movements of the head). She is now attending the final year of nursery school, always backed by supporting personnel during the school hours. She has been able to learn the access prerequisites of the reading and writing system both in black and in Braille. She makes use of corrective eye glasses; for astigmatism from afar, and for the purpose of magnification from nearby. She also uses the light box, the CCTV magnifier, and some adapted pre-school didactic software. The little girl was admitted to our Centre for a rehabilitative project in sensorial functioning since she was six months old.

THE WORK PROJECT

The work that was planned for this group consisted in the realisation of a drama production aspiring to the “little theatre” model. This was carried out in the following phases:

· ideation of an imaginary story that is set at the bottom of the sea, and in which every child has assumed a role as leading character (the characters were sea animals);

· realisation of a scene that represents the sea;

· realisation of marionettes that represent the different characters in the story;

· selection of a suitable sound track for the staging ( the sound of sea waves, sea gulls, etc.);

· dramatisation of the “dance of the waves”;

· concrete presentation of the production.

The activity put various knowledge experiences together with sensorial features, starting with the sea theme and later extending to the other situations that gradually came into being: working with the colours of the sea, body reproduction of wave movements, acting out “salty water”, etc.

AIMS AND OBJECTIVES

PSYCHOLOGICAL AREA

As far as the authentically psychological aspects are concerned, the following aims were prospected in the group:

1. investigating upon the mental representation that each child has of himself and of the other as a result of being “a child affected by visual deficit”, and the incidence that such a representation would have on group dynamics;

2. investigating upon the group dynamics that arise, paying particular attention to the different levels of interaction between the children, the possible presence of conflicts, empathic comprehension, attitudes of mutual assistance, of support, of rejection, etc.;

investigating upon the way in which the group would provide itself with a structure, how it would evolve in time, and of course upon the factors of socialisation.

REHABILITATION AREA

Within this group, we proposed the achievement of the following rehabilitative objectives:

· supporting the development of the creative-expressive capacity through multi-sensorial methods;

· supporting the acquisition of action modes that facilitate the use of the visual function (optical aids, use of the contrast between colours, adequate working backgrounds, etc.);

· supporting the use of the tactile channel as an instrument of learning.

METHOD AND INSTRUMENTS

PSYCHOLOGICAL AREA

1. Completion of some short fables. Since one of our objectives has been that of promoting the development of these children’s multi-sensorial knowledge, our decision upon the adoption of stories were motivated by considerations that specifically bore them in mind; ie. their visual deficiency and way of  “perceiving” and “understanding” the world that surrounds them. In the elaboration that they have undertaken, we have therefore chosen to privilege, above all, the use of non visual signs (tactile, auditory, etc.). In this specific context, such fables as they have been able to produce, were later subjected to assessment at three distinct analytical levels: formal, content, psycho-dynamic aspects:

Level of formal analysis: the subject of this evaluation was how the child constructs the story, how it is structured and organised (beginning, middle section, conclusion), its logical continuity, its spatial and temporal sequences, the use of principal and subordinate prepositions, links between cause and effect.

Level of content analysis: this was centred upon the evaluation of those specific aspects connected with the content of the story, ie. the child’s capacity of invention, the child’s level of imaginative elaboration, the type of conception present in the script, the emotions expressed, etc. 

Psycho-dynamic aspect: setting off from the hypothesis/presupposition that this exercise could as well have been structured as a “projective task”, these stories were considered a possible access into the child’s inner world.

Furthermore, the issue of “how” the child would face such a task was also considered: his attitude during the completion of the fables, if he finds it difficult to construct them., etc.;

2. on-the-spot observation of group dynamics, even in this case to be effected during every single session (with correspondent transcription);

3. in substitution for the group drawings and for Moreno’s Sociogramme (inapplicable due to the scarce residual eye sight of the children), we have decided to proceed in the following way:

 in one of the first group sessions every child was asked to choose an animal puppet as his own “symbol”;

 subsequently, after a certain interval of time had elapsed, each child was asked to tell a story using the puppet. Thereafter, a few questions were addressed to the child in the following order: “which animal do you like most?”; “which do you like least?”; “why?”; “who would you like to be?”; “who wouldn’t you like to be?”;
1. video recording of three sessions, codified according to the prossemic index.

REHABILITATION AREA

An entry evaluation, subject to verification at the end of the work experience performed, was proposed for each one of the children. This assessment included:

- evaluation of the constructive capacity by means of two free-choice test performances, one at graphic-pictorial level, and the other at multi-sensorial level;

-  evaluation of  tactile functioning;

-   evaluation of the auditory, the olfactory and the taste competency.

CONCLUSION

PSYCHOLOGICAL AREA

GROUP DYNAMICS

Completion of fables based on non visual indexes

The completion of stories, the elaboration of which has particularly depended on the use of multi-sensorial indexes (tactile, auditory, etc.)allows us, in the first place, to emphasise two important points:

· it was immediately evident that the incidence of the numerous non visual indexes contained in these stories turned out to be facilitating and important to these children.

· it is however interesting to note how the children chose not to insert multi-sensorial indexes in the completion of the stories. This seems to suggest that these children are not acquainted with using the various sensorial channels in an integrated way.

Each child’s fable was subsequently analysed according to the three levels mentioned before, that is:

Level of formal analysis: almost all the children were capable of inventing fables with a complete sense and with adequate structure (beginning, middle section and conclusion). Neither did the existence of relevant space and time gaps occur except in one case. The logical links and the cause-effect relation were all maintained and present in an adequate manner. On the average these fables are not particularly long.

Level of content analysis:  the children differ quite a lot in their level of imaginative elaboration and in the type of ideation present in their fables. The analysis of this aspects of content helped us to obtain important information about every child in the group.

Psycho-dynamic aspects: these stories proved to be an important access through which to enter into the interior world of these children (needs, affections, desires, fears, etc.). Furthermore, they were analysed using a scale suitable for investigating the presence of particular psycho-dynamic defences, from the most primitive to the most evolved (defence of the primary thought, of the level of Oedipus complex, etc). In this way it became possible to obtain important information concerning the level of psychic development of every child.

On-the-spot observation of group dynamics: from the observations effected from inside the group, the need/necessity of each child to maintain a one to one relation with the adult in the group was immediately evident; and even in the collective dimension. Initially, there was in fact a tendency of the children in the group to “search for” and to “reconstitute” their own personal situation during the individual rehabilitative session
. 

The adult therefore became the group’s element of mediation, or the person whose total attention it was necessary to search for, or somebody who could provide protection and support to whoever manifested a greater difficulty in group life.

The creation of this group was characterised by some very important moments that have represented a true doorway towards group constitution.

In the initial phase every child was requested to use a multi-sensorial method in familiarising with people and things (eg. during the first session it was proposed that the members of the group should get to know each other also through the tactile exploration of the face, of the hands, etc.). In the course of the meetings, it instead became a custom that every child would bring to the group something personally considered very important, so as the individual could gradually known to the whole community following this procedure.

 The fact of working together for a common project (construction and dramatisation of a fable), of utilising similar work methods and of using a common language in relation to aids (magnifying video apparatus) and to their visual pathology, turned out to be fundamental for the formation of the group.

The intensity of the group was very strongly felt when a little girl managed to narrate her personal experience regarding a surgical operation on the eye. In fact, this moment turned out to grant the opportunity even for the other children to say: “I too had the same experience”; “it’s really an ugly thing to go to the hospital!”; “those eye-drops really hurt”; “the eyes are a very painful thing”. In this way it was possible to share a pain, which in the context of the group became a common pain. There was space for reciprocal emphatic comprehension and for feeling “close”. There was even enough room for getting angry together about their being children who cannot see well, about all that they have had to bear, and about that which they still will have to face. 

The animal game and video recordings: the animal game proved to be an easy to use instrument well accepted by the children, and very useful for a non invasive investigation on the image that each child has of the group and of its single members. The stories constructed by the children using these puppets have enabled us to identify how each child has interpreted the group experience, with which child he was able to get along well, and which other child did he find difficult to get along with. Furthermore, these stories have also made it possible to detect some specific difficulties of the single child. At the end, this instrument, along with the video recordings and the observation carried out during every single session, has helped us in the realisation of a clear enough image regarding the evolution of this group.

This group developed a structure at a slow pace. At the beginning these children were searching for a relation with the adult on individual basis, and were diffident enough with each other. During the first series of encounters a little girl assumed a position of unquestionable leadership in the group. This little leader tended to invade the other children’s space and adopted a kind of didactic attitude towards them. In these conditions, the other children would either adopt a passive posture or ask for the help and intervention of the adult. It looked as if they would be unable to defend their spaces for themselves. As it clearly appears in the “test” of the little animals, the little girl had become a not really very much liked character due to her habit of giving orders and her invasiveness, but was at the same time was also envied for her ability to attract attention upon herself. With time however, even the other children were gradually able to acquire their own role, to demonstrate their individual personality and, above all, to defend their personal space in a more autonomous manner without always having to seek the help of the adult. Consequently, they have therefore also been capable of limiting, and in a certain sense counteracting, the commanding and didactic attitude of this little girl who had problems with following the rules of the group. Currently, the little girl has always appeared to be mindful of the others and of their needs, and respectful of their spaces (even physical). Furthermore, she has reduced her tendency towards playing the role of the “little teacher”, substituting this by a more protective attitude towards the younger children. The last video recording, as well as some elements of the stories regarding the “test” of the little animals, demonstrate exactly how a more balanced situation and a clearer structure have come to develop in this group. In this setting, every child has been able to find his personal space.     

REHABILITATION AREA

Even though it had been structured on a short term basis, this rehabilitative experience turned out to be positive considering the results obtained by the children, and especially by two of them who had shown evident signs of difficulty in the expressive-creative area. At the end of it the tasks successfully performed, the common stimulus among age mates and the shared imaginativeness, all summed up and worked to stir up in the children an important motivation towards making complete use of their sensorial world, and particularly to appreciate their tactile and auditory functioning capacity. This general improvement was notable at different levels:

· with regard to the expressive capacity, an improvement in the creative-symbolic capacity was observed. This was manifested  by the comparison between the two test performances of symbolic representation; one with graphic-pictorial material, and the other of multi-sensorial nature (attached are copies, in this respect, of the comparison effected between two children);

· with regard to the acquisition of the strategies necessary for a better use of the sense of sight, a marked improvement in the utilisation of the technique of contrast between colours was noted;

· with regard to the cognitive criteria for getting in touch with surrounding reality, an acquisition of improved competence in drawing distinctions through the integration of the various sensorial channels was achieved.

FINAL CONSIDERATIONS

Ultimately, the work that has been carried out has revealed the importance of the work group in helping to achieve rehabilitative objectives. The results of this procedure, moreover, have proven to be even more far reaching than the goals established at the beginning. In fact, we are actually convinced that the results in rehabilitation are more significant when the person’s quality of life improves; and probability is that this in turn would motivate such a person, conscious of his or her personal limits, into doing everything possible to “live well”. From this point of view, the creative laboratory is a really privileged asset in the rehabilitative context. The satisfaction experienced by the children in being able to produce something of their own, the sensation of feeling important for one’s own recognised values and identity, and the sensation of “belonging with others” in the difficult encounter with one’s personal disability, are all elements which represent that propulsive force necessary for facing one’s surrounding world and becoming the “leading character” within it.

Such an opportunity that is granted to the child, could represent a very important innovative element in the movement towards new horizons in rehabilitation. But this can happen solely if we are really convinced and ready to consider as truly rehabilitative, only what promises new possibilities of growing up serene, fully conscious of what one is, but also of what one could become.

� Method of intervention with which these children are already familiar.
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