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The Spanish National Organisation for the Blind, hereafter, O.N.C.E., supports various options for the education of persons with visual impairment.
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A) Specific centre.

Servicing the following educational stages.

Compulsory Education

· Primary Education 

· Secondary Education

Junior School Education  (E.B.O.)

Service for deaf-blind pupils 

Professional Modules

· Massage

· Telephony

· Piano Tuning and Repair

· Communication and Information Technology Network Management 

· Computerised shorthand

B) Support for Integrated Education


In this aspect we are equipped with the Specific Teams dedicated to the Integrated Education of the Blind and Visually Impaired.


These comprise a multi-professional structure which focuses on education services for the blind and visually impaired who have special needs deriving from these deficiencies, to promote their normalisation and integration into society.


The sphere of activity of the specific teams will vary depending on the size, population, geographic location, etc. of the zone in which they are operating. In accordance with these factors, the specific team will be distributed across the geographical sectors as required (autonomous community, province or region), with professionals being assigned to the same as necessary.


The various activities to be carried out by the specific teams, in accordance with educational psychology, social and functional vision reports, will be directed toward the following sectors of the population:

· Babies with blindness or visual impairment.

· Pupils with blindness or visual impairment at any stage or level in formal education, whether compulsory or non-compulsory, studying courses at both publicly and privately funded institutions.

· Pupils with blindness or visual impairment studying informal courses.

· The families of pupils receiving assistance from the specific team.

· Professional educators working directly with pupils receiving assistance from the specific team.

· And, in general, all those members of the educational community who participate in the educational process.

The intervention of the specific teams must be based on three basic principles:

Specificity:
The professionals which make up these teams must be qualified to carry out the tasks and functions related to the special educational needs resulting from blindness or visual impairment.

Co-ordination:
Given the multi-professional character of these teams, co-ordination, both on an internal and external level, is fundamental. There must be clear demarcation of the boundaries of the different levels of intervention, the channels for the distribution of information and the various functions and responsibilities of the professionals.

Totality:
The work of the specific teams must cover all the needs which may arise as a result of visual deficiency, presented during the entire course of development and the learning process of the students.


The main objective of the activities carried out by the specific teams will be to achieve the effective normalisation of the blind or visually impaired pupil and integrate him or her into society. The teams must, therefore, give professional advise to, and act alongside, all the members of the educational community, participate actively in projects set up by the O.N.C.E, or other institutions, aimed at the detection and subsequent integration of blind or visually impaired pupils, intervene in the educational environment of the pupil, working towards more effective integration, facilitate the specific treatment which the pupil requires, provide professional advice to the professional educators, provide guidelines for families and, finally, intervene in retraining programs for the improvement of the same.


In view of all of the above, the functions of the specific teams may be structured on various different levels:

· General Functions 

· Participate actively in campaigns for the detection of persons with blindness or visual impairment, organised by the relevant institutions, with particular attention to blindness in babies.

· Formulate and periodically update the needs map in the area of intervention, to obtain precise and up-to-date knowledge information on pupils with blindness or visual impairment, as well as on the available resources, in collaboration with the public administration and other institutions.

· Collaborate with the general teams, for early and specific intervention of other deficiencies in the valuation and support of pupils with impaired vision.

· Participate actively in research, training and retraining programmes, organised by the team professionals, both from the O.N.C.E. itself, and those originating in other institutions, as well as those of a more general nature offered by the educational services in so far as they may be of interest in the implementation of their functions.

· Promote the participation of the professionals of the specific teams within the modular structure of the corresponding C.R.E.

· Design and implement such activities as are deemed appropriate for the training of the various members of the education community.

· Evaluate, in conjunction with the general support services, the method of education and school most appropriate for the child.

· Collaborate with the relevant education resource centre in the establishment of experimental programmes when the implementation of the same has been decided.

· Participate, jointly with other professionals or institutions, in the planning, development and evaluation of sporting, extra-curricular, leisure and free-time activities.

· Promote the involvement of the students in the life of O.N.C.E., with the aim of building a feeling of solidarity and institutional conscience.

· Design sporting, extra-curricular, leisure and free-time activities for groups of blind and visually impaired students, which will serve both to build relations between them, and also to evaluate aspects of integration and independence in a context other than the habitual one.

· Design group activities for learning about the use of typhlo-technological devices, aimed at pupils receiving treatment.

· Participate in the evaluation of the education services of the O.N.C.E.

· Collaborate with national services and other members of the educational community in all that concerns the treatment of persons with visual deficiency.

· Advisory Services to Centres

· Notify, in advance, the educational community in which the pupil is to be schooled of the fact, and provide details on the characteristics of the child and information in respect of the support which will be provided by the specific team.

· Determine the adaptations of curricular access, facilitate the specific equipment required and participate in the design of the curricular adaptations required by blind or visually impaired pupils, in collaboration with  the pedagogical co-ordination committee, or the department for the orientation of the centres and the general teams.

· Ensure that the ordinary centres provide information, in sufficient time, on the didactic equipment and the course books to be used. The selection criteria of the texts must be made available for several school years, in accordance with current norms, and these selection criteria take into account the texts which are already taped or transcribed into Braille.

· Pupil Support

· Act in conjunction with the general support services in the psycho-pedagogical evaluation of the pupil, the determination of the his or her educational needs, and the appropriate strategies required to meet the same.

· Work with the pupils toward their acceptation of and adaptation to blindness or visual impairment, helping them to build the appropriate self-esteem.

· Provide blind and visually impaired schoolchildren with the support which they require, both in and out of the classroom, with specialised intervention in the specific area related to blindness or visual impairment.

· Collaborate with the general support services and the schools themselves, in the personal, educational, family and vocational guidance of the pupil, in consideration of the specific impact of the visual deficiency, equipping them with the basic social skills which will enable their full social integration, paying particular attention to critical moments which may arise, both in the development of the child, and in his or her family.

· Design and implement the training activities which are deemed to be appropriate for the all-round training of the pupils.

· Support the pupil in the psycho-social area, both from the point of view of his or her relations with his non-visually impaired counterparts, as well as with others presenting the same type of deficiency, collaborating in the establishment of sources of participation in leisure, recreation, play and socialisation activities organised by the schools and by the community itself, with the aim of improving the pupils’ social skills and promoting his or her social integration.

· Design and implement social skills programmes aimed at the pupils.

· Provide the student with sufficient guidance for his or her transition into adulthood, both socially and in terms of employment, by means of the acquisition of strategies and skills which permit him or her to seek resources which are appropriate for their abilities, interests, needs and motivations.

· Evaluate the needs and effect a periodic monitoring of pupils who have at any time in their school life needed to attend special education centres, specific centres or the specific transitional support service of the corresponding educational resource centre.

· Establish the relevant strategies in order to guarantee the adaptation of the place of study of the pupil, by means of the occasional provision of bibliographic and specific equipment to enable him or her to carry out the schoolwork.

· Adapt the equipment which the pupil requires in the classroom, and, if required, provide the tutor with information in respect of the implementation of these adaptations.

· Advisory services and family support

· Advise the parents of the pupils in respect of the psycho-pedagogical and social evaluation carried out by the team and of the most appropriate option in terms of schooling, so that they may choice the educational category which they consider to be most suited to the needs of their child.

· Assist the families in the process of their emotional adjustment to blindness or visual impairment.

· Plan, implement and evaluate group activities with the families of these pupils, designed to favour the active participation of the same in the educational sphere.

· Motivate the families to encourage the independence and self esteem of their children, getting them to participate in the family and lead an active social life.

· Design and participate in family orientation activities, parent schools, family groups and any other activities which may be organised and aimed at this group.

· Carry out an in depth analysis of the cases of pupils from a disturbed socio-familiar backgrounds, implementing activities designed to avoid their alienation within their environment, using community resources which provide a coherent response to his or her problem.
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In order to maximise the effect of this educational method, the following points must, in my opinion, form the basis of the same:

· The strategic geographical distribution of the teams with equidistant service points.

· Ongoing training in which the professionals are not mere recipients, but rather active participants.

· The promotion of meetings between professionals, for possible exchanges of experiences, the aim being to avoid possible feelings of “insecurity and anxiety” which may have a negative effect on the work of teacher who are mobile.

· The promotion of the creativity and availability of the mobile teachers, in view of the fact that their services are required to solve all the various types of situations (family, school, social) which may arise, during the development of a person with visual impairment.
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Both educational methods must be based on the Modular Structure, which is the combination of all of the C.R.E. services, which, in accordance with the principle of close co-ordination between the same, carry out research in any of the educational fields and advise the professionals of both the Specific Centre and the Specific Teams within their area of intervention, on their professional intervention. The basis of this structure is the Education Resource Centre, and its components are the professionals of the Specific Centres and of the Specific Teams, the aim being to facilitate the exchange of experiences, maximising the solution of the problems which can arise in the various educational spheres and increasing, in various different ways, the quality of the teaching.


The Modular Structure is aimed at all levels of the Educational Community, which, directly or indirectly, work with blind or visually impaired students:


Professionals of the O.N.C.E. and of other public or private institutions, the families of students, and entities in the educational sphere.


The Modular Structure is flexible, and can be adjusted at any time to the needs of the educational structure.


The participation of the different professionals in each one of the modules, will be in accordance with the modifications and/or needs which arise in the Educational Resource Centres.


The following modules currently form part of this Modular Structure:
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EDUCATION SERVICE MODULE FOR PERSONS WITH DEAF-BLINDNESS


This module includes research tasks, design, planning, development and the evaluation of the activities which are carried out in the sphere of the education of deaf-blind persons; that is, those suffering from serious visual impairment combined with hearing deficiencies.


Given the specificity of the module, there must be close co-ordination with the remainder of the modules.

TRAINING OF PROFESSIONALS MODULE


This modules includes tasks in respect of design, planning, development and the evaluation of training programs on blindness and visual deficiency, in general educational sphere, aimed at professionals in this same sphere.

BASIC SKILLS MODULE


This module includes research, design, planning, development and the evaluation of the projects associated with general aspects of the personal and social development of those suffering from blindness or visual deficiency: visual stimulation, orientation and mobility, day-to-day life skills, speech therapy and psycho-motor functions.

EDUCATIONAL INNOVATION AND CURRICULUM DEVELOPMENT MODULE


This module accommodates the development and updating of the curriculum, and the drawing up of guidelines for the implementation of curricular adaptations, along with the planning, monitoring, evaluation and research of experimental teaching methods imparted in the centres.

EDUCATIONAL GUIDANCE AND PSYCHO-PEDAGOGICAL AND FAMILY INTEVENTION MODULE


This module contains tasks in respect of the planning, development and evaluation, both of the educational guidance in its basic dimensions, and intervention on a psycho-pedagogical and family basis.

TEACHING AND SUPPORT RESOURCES MODULE: RESEARCH AND ADAPTATION 


This module focuses on research into, and the adaptation and distribution of teaching material.
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