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This study describes the play behavior and social interactions of a Slovenian preschool-aged child who is blind. The subject’s social development is then compared to that of a similar-aged child in the United States who is also blind. There is ample research describing the social development of preschool children with developmental disabilities, however, there is little empirical evidence available specific to children who are blind.  This is one of only a handful of similar studies conducted in the United States, and the first of its kind in Slovenia.

Guralnick (1990) defines peer-related social competence as the ‘ability of young children to carry out their interpersonal goals’ (e.g. gaining entry into play, resolving conflicts, maintaining play). These skills are closely associated with the development of children’s independence and feelings of self-efficacy. Establishing relationships with one’s peers during the preschool years is a vital but often difficult process for many children, especially those with developmental disabilities (Guralnick, 1993).

Studies specific to children with visual impairment have identified their play behaviors to be predominantly exploratory in nature. Children with visual impairment infrequently engage in symbolic, highly imaginative or role play and spend more time in solitary play  (or interacting with adults) than their sighted peers (Erwin, 1993; Skellenger & Hill, 1994; Troster & Brambring, 1992, 1993, 1994). They also typically engage less frequently in manipulative play, or functional toy use, and demonstrate more stereotypic behavior during play (Rettig, 1994; Skellenger & Hill, 1994; Troster & Brambring, 1994). 

Methodology

Subjects

The subject in Slovenia is a male, 5 years, 1 month of age.  He is blind as a result of Leber’s congenital amaurosis. The subject in the United States is a female, 4 years, 6 months of age.  She is blind as a result of Peter’s anomaly with secondary glaucoma. Both subjects are typically developing with no neurological or physical handicaps. 

Setting 

The subjects participate in similar early childhood educational settings. The subject in Slovenia attends a full-day kindergarten program, with twenty children in the class, 1 teacher and 2 assistant teachers. The subject in the United States attends a half- day preschool program, five days per week, with eighteen children in the class, and two teachers. In addition, both subjects receive specialized instruction from a teacher for the visually impaired twice a week for 1-hour sessions. 

Instrumentation


Developmental Measures. 


a)  The Battelle Developmental Inventory (BDI-2) (2005) 


b)  The Oregon Project for Visually Impaired Preschool Children (OR) (1991


Adaptive Behavior Measure.  


a)  The Vineland Adaptive Behavior Scale (VABS) (Sparrow, Balla, & Cicchetti, 1983) 

Structured Play Observations. 


a)  The Play Observation Scale (POS) (Rubin, 2001)


b)  The Individual Social Behavior Scale (ISBS) (Guralnick & Groom, 1987) 

Findings

This presentation will report on the play behaviors and social interactions of a Slovenian preschool child who is typically developing, with no additional disabilities. These findings will be compared to those of a subject in the United States,, which indicated that although the subject was developmentally above age level in all domains, she demonstrated atypical social participation skills and individual social behaviors. The results further identified the social competence skills at particular risk for young children with vision impairment.

Participant Outcomes

1. Participants will become familiar with specific challenges to children with vision impairment / blindness with regards to social development.

2. Participants will identify possible intervention strategies for addressing the basic social / emotion needs of children with vision impairment / blindness within the typical classroom setting.

