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Throughout the last couple of decades in Europe, significant attention has been devoted to the promotion of the social model of disability. This model slowly subdued the medical model, thus enabling changes in all areas of functioning. Resistance is a constant companion to change, which interferes with the development of education, culture and the individual. Everyone interested in the care of individuals with developmental disabilities possesses an awareness of the necessity of changes and motivation for the expansion of knowledge and experience.  
The aim of this paper is to show new tendencies in the education and rehabilitation of children with visual impairments in Serbia, which include: the inclusion of visually impaired children in regular schools and the changes necessary at specialized schools.

Inclusion: fear or hope

For visually impaired children to become a part of a community on their road to adaptation they must come across a tolerant and patient environment. Based on research data it can be expected for inclusion to have wide positive influences, prior to all else on social relations and the better understanding of difficulties faced by children with developmental disabilities from their peers from regular schools. Jablan, Grbovic and Jolic (2008) evaluated a sample consisting of 407 high-schoolers on their willingness to associate with their peers with developmental disabilities. The conclusion was that the willingness varies depending on the type of disability. High school students show that they are most willing to accept mutual schooling and association with their peers who are visually impaired in comparison with those peers with a hearing impairment or other form of bodily disability, whilst they were least willing to associate with mentally insufficiently developed peers. This tendency is also identifiable outside the schools.
An area that also requires thorough analysis is the effect of inclusion on the educational achievements of a student. The basic question which we raise is as follows: “How should instruction be improved and the level of achievement of the visually impaired children enrolled at regular schools be raised?” 
In a research study “Children with developmental disabilities at regular primary schools in Serbia – the current state and premise preconditions for potential inclusion” (Hrnjica, S, Sretenov, D, 2003), Ministry of Education and Sport, UNICEF and Save the Children), the following question was raised: “Is it possible to avoid regression in the development of children with special needs”?

On a sample of 15 regular schools 60 children with developmental disabilities were tracked over a two year period. No observation was made of any sign of regression (i.e. worsening of the state in the intellectual, emotional or social area) appearing in the children. Those implementing the activities agreed that there was no backtracking, even in children with more severe developmental disabilities, however there was also no observable improvement. Observed as whole, an improvement was established in the emotional and social areas.
According to the data provided by the Blind Association, in 2007 there were 73 students with visual impairments at regular schools. In special classes at the regular Medical High School in Belgrade currently there are approximately 60 visually impaired students. For now studies are underway, as are pilot projects, conferences devoted to inclusion are being organized and laws are being adopted. The Blind Association is printing textbooks in Braille and they are available to students at regular schools. Sporadic cooperation is being effectuated between the teachers from regular schools and special ones; however in general there is no specialized department intended for providing support to children, their parents and teachers.
Maksimovic (2001) conducted a study at regular schools on specific difficulties in the studying of visually impaired children. She established a higher instance of difficulties in reading and writing and lower level of achievement at school in relation to children who can see. Stanimirovic (2008) dealt with the study of blind individuals which were schooled at regular schools and achieved satisfactory results. Based on interviews, she identified predictors of their school achievement. Those include: positive attitude of teachers, personality and effort made by the teachers to adjust the lessons, adapted teaching resources and school equipment, assistance from special schools,  preparation of written assignments and tests, textbooks in Braille, assistance of peers at the school in learning process, characteristics of a personality like curiosity and persistence.
It is well known that visually impaired children have a need for special support – much greater, systematic and often long-term, sometimes entirely specific without which they do not manage to achieve their maximum. From the teacher it is expected that s/he create activities in such a way that each child can understand and learn certain content and knowledge from mathematics, chemistry, biology and art. The teacher is faced with the serious task of organizing the learning process in complex conditions, to observe differences in learning styles, individual strengths and educational needs of the children, as well as to find ways to track the effect of stimulative measures for all children. If the support aimed at the teacher should be missing, it is a question as to what the effects and results of learning will be. 
New Tendencies in the Education of Students as the Faculty of Special Education and Rehabilitation
With the accreditation process and the requirements placed before us, great changes have taken place in the study program for Special Education and Rehabilitation of Visually Impaired Individuals. The course: Inclusive Education of Visually Impaired Children was introduced into our Masters Program. 

The Faculty is particularly concerned with the method of working with visually impaired children. By applying the knowledge from methodology, the teacher structures the study material, connects it with the study material from previous levels of schooling and presents it so that the aims and procedures are clearly defined and the teaching process thought-out and methodologically developed on gradual progress, step-by-step. 

Whilst analyzing the programs of other Faculties in Europe and surrounding areas, we decided to separate the Methodology of Instruction of the Braille Alphabet and the Methodology of Instruction of Mathematics as separate courses within the undergraduate program. The goal is for students to master theoretical knowledge and practical models of work and to apply them in regular and special conditions for educating blind children. At the end of the course, the students will know how to make the process of learning to read and write in Braille interesting for blind children and to secure a high level of learning in relation to the selected methods and procedures.
Mathematics, reading and writing as the fundamental school courses, are an unavoidable area for evaluating the implementation of the inclusive programs. Some areas of intellectual development are difficult to effectuate without the adoption of certain mathematical content, as well as reading and writing skills. Well-known is the general educational significance of these courses in orientation, the exchange of goods-money, various information and communication. In everyday routine activities, practical knowledge of mathematics and literacy enable an individual to function more successfully and independently. In the creation and development of the mathematical concept it is important that the student have numerous and varying contacts with his/her surroundings, to investigate, compare and compose groups of concrete objects prior to moving onto symbolic representation.
Have you ever asked yourself is it possible for a teacher to teach a blind child symmetrical or asymmetrical relations in mathematics, using family relations? For example: Symmetric relations: Two brothers are having a conversation: If I am your brother, then you are my brother. Asymmetric relation: A brother and a sister are having a conversation: If I am your brother, you are not my brother. Blind children can easily grasp the described relations. In that way a foundation is created on which the children will build-on formulas, definitions, hypothetical conclusions.
It is expected of the teacher to create situations in which the children utilize thinking operations, analysis, synthesis, generalizations, abstractions and comparisons. The development of thinking operations is possible at all lectures and it is desirable that a connection be made between various learning areas. Interventions should be consistently made on the road to successful adoption of knowledge, but not only at the perceptive level, but the notional and conceptually. We are of opinion that it is necessary to identify strategies that are used by inclusive schools in which students have a high level of educational achievement, increase the professional competences of teachers and the methodological training for working with visually impaired children. It is our view that the majority of content is attainable by way of alternative ways of teaching. Advice that specialists for the education of visually impaired children would give teachers are: correlation of information from various fields, clear instructions, organized learning in small steps, use of positive corroboration and adequate teaching resources, sufficient time for a child to think and reply.
Specialized Education System and Inclusion

Specialized schools represent valuable resources in the future, primarily as support systems to regular schools. We think that with the form process the specialized schools acquire a much more significant service function. Especially Schools for Visually Impaired Children can offer appropriate services to parents with children with special needs, children and adults with visual impairment and especially to teachers at regular schools. In our opinion, in the future specialized schools can organize courses with the aim of rehabilitating individuals whose onset of the visual impairment occurred at a later time in their life.
The school for visually impaired students “Veljko Ramadanovic”, over the course of the last few years, has intensely been transforming this activity and developing the service function. Worthy of particular mention is the department for printing textbooks, the production of teaching materials and audio laboratory. The goal is for the teaching media to be available to children in their entirety regardless of the educational system in which they are enrolled. The primary school “Milan Petrovic” has a well organized service for supporting children with visual impairments at regular schools. Cooperation has been fruitful between the teachers from those schools and specialized teachers, the following services are available: implementation of the program for the development of visual perception and visual training, tactile-kinaesthetic training, hearing and speech drills, securing of technical aids.
Declaratively supporting the closing of specialized schools may create an all too simple view of this situation, because there will always be children for whom the specialized schools will be much more appropriate. It would not be good to forget that there are children that require an alternative environment with special learning strategies and transference of knowledge, in addition to material and aids which cannot be provided within the context of regular instruction.

Transitional forms: Common Group Model

Seeing as currently a large number of visually impaired children are educated at special schools, we are of opinion that the model “Mutual Study” or “Common Group”, is one of the models that could possibly be used as a transitional solution in our surroundings and allow for quality integration of children from specialized school in regular schools. In courses with less intensive theoretical instruction, in the area of extra-curricular activities it is possible to organize common activities that would make social contact easier and allow for the adoption of academic knowledge. Nothing in the school’s organization is changed with this model that would influence the realization of the teaching plan and program. Also, the model does not require significant financial investment and as a result we can expect that the preparedness and competence of the teachers would increase for working with visually impaired children. Well-known is the fact that a certain number of children following the completed primary special education goes on to attend one of the regular high schools. Experience obtained by way of intermittent activities with peers with regular eyesight can be of great use in the process of adaptation to the new school conditions. 
In that sense, it is necessary for teachers from regular schools and special schools to have knowledge of various types of instruction and the possibility of applying various strategies for learning and teaching principles for all teaching levels. Some of those principles pertain to the psychological aspect of human development, and some to the structure of the teaching process with visually impaired children. So that we could follow the principle of “active discovery and learning”, it is the obligation and responsibility of the teacher to organize the most beneficial conditions for learning and the work of the students in the classroom. When applying the new technology, the teacher programs the content, method and procedure, when preparing for class for both individualized and group work, s/he also prepares various and numerous materials, assesses the progress of the students, foresees problems during instruction, the method and procedure for the resolution, dynamics and variants of the students and their own engagement and other questions. It is important for the teacher to know what each child needs to learn, to present that material in a logical order, to start from the simple and move on to the complex and to assist the child in building a habit of continually practicing the learned subject-matter. The child certainly will not solve the tasks which belong at the level of formal thinking operations, if their capabilities lie at the level of concrete thinking operations. The majority of methods can be successful when found in the hands of a good teacher, however they can also be problematic if they are inadequately implemented and are not in harmony with the needs and abilities of the students.

Conclusion
The data we currently possess does not provide absolute evidence that an inclusive school in our conditions can function in such a way that it satisfies the needs of all children in all spheres which include educational and social contents. In this phase, it is still difficult to ascertain with assurance what is functioning in the area of inclusion especially in reference to interventions which lead to better academic achievement of students.

Regardless of all the difficulties which follow inclusion and which realistically exist it is necessary to act in the direction of inclusion. We can establish that inclusion observed as a process is slowly being introduced into our surroundings and schools, however the overall impression is that successful models of inclusion depend on numerous factors which include: flexibility in grouping children, adjustment of the approach to individual needs, competence of the teachers, use of various methods and strategies for increasing the academic achievements of children.
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