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The group of children with deafblindness/ multisensory impairment is very heterogenous, the children present a variety of abilities that are different in development  and complexity. Some of the children present more abilities that are functional and a better potential of learning that can and must be developed in intervention and educational programs. 
The development of a curriculum was a necessity, almost an imperative requirement to the Romanian comprehensive and inclusive education, combining the theoretical experiences and their practical implications, promoting a curriculum that is both functional as well as modelled on the learning needs and potential of each child.
In this view a Curriculum for deafblind/ multisensory impaired children was developed in Romania, a curriculum that is part of the National Curriculum and was approved through the Order of the Ministry of Education and Research Romania no.5423/01.09.2008. The Curriculum is aimed for preschool children and school age children level 1-9. The Curriculum for pre-school children cointain the following subjects: activities of sensory and cognitive education, activities of mobility development, communication development, specific therapies (auditory training, visual education, lipreading, speech therapy, educational audiology, sign language, AAC). The Curriculum for children who are at school age is divided in  the following broad curricular areas: Language and Communication, Math and Sciences, Man and Society, Art, Physical Education, Technologies, Specific and Compensatory Therapies, Inclusive and Complex Educational Therapies. The number of hours varies for each level of study. Each curricular area is divided in compulsory and optional subjects. For each subject there are guidelines that make reference to general objectives, reference objectives, examples of learning experiences for each reference objectives, content of the subject and methodological reccommendations. Each teacher can use and adapt all the contents according to the child level of development and characteristics.
One of the most complex definition of the curriculum is given by D’Hainaut in 1981: the curriculum is considered a project that defines the aims and the objectives of a educational action, the means, mehods and activities used in achieving these objectives, the methods and instruments necessary to the assessment of the obtained results.
One of the main benefit is that the curriculum was developed by a team made of  national trainers in deafblindness/ multisensory impairment, teachers that work at the deafblind units all around Romania who are familiar with the implications. The process of the development of the curriculum began with the anlaysis of the educational finalities, general and specific competences and the educational needs of the deafblind learners. This was followed by the determination of curricular objectives, the selection of subjects and contents and the design and structuring of learning experiences. We are now in the process of curriculum implementation and assessment and teachers all around Romania who work in these units are asked to give feed-back on the efficiency of the Curriculum.
In the development of the curriculum the authors took into consideration the following principles:
· the curriculum should be initially centred on the sensory and cognitive development of the child, combining the experiences and giving the child the instruments to interpret the environment;

· the curriculum should embed all the areas of development with a hierarchy of abilities and behaviours that are formed from simple to complex;

· the individualised educational program and the child’s portfolio as instruments that assure individuality

· the specific and adapted individualised methods of intervention, even if activities in small groups are also encouraged

· using an adapted environment;

· pre-vocational and vocational activities. 

The children with multisensory impairment must beneficiate of educational programmes that are nationally implemented, with constant referral to their specific needs and the finality of becoming an active member of the society.  Another aspect that we need to consider is the quality of life and the way that the curriculum satisfies the developmental, learning and communication needs of these children with a consideration also to the well-being and content of the children being involved in the activities.
